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INTRODUCTION

The modern education landscape is under-
going profound change, driven by the forc-
es of globalisation and the rapidly changing
demands of the 21st century. As a result of
the increasingly interconnected and knowl-
edge-based nature of the global economy,
traditional models of education are being
challenged to meet the evolving needs of
students and the changing demands of the
global workforce and society.

The future of education is being shaped
by the rise of Education 5.0. Personalised
learning, the development of 21st century
skills and the use of modern technology are
integrated in this modern educational ap-
proach. It empowers students, encourages
creativity and prepares them for the chal-
lenges of the digital age.

This student-centred learning environ-
ment encourages student collaboration
and the development of interpersonal skills,
which are essential for future employment.
It is clear that traditional curricula and
teaching methods are no longer sufficient
to meet the challenges of the 21st centu-
ry. Educators must adapt their approaches
to equip students with the skills and mind-
sets necessary to navigate the complexities
of the modern age, where agility, creativity
and critical thinking are essential. This shift
in educational priorities requires a complete
rethink of the purpose and function of ac-
ademic institutions. We need to move be-
yond the mere transmission of knowledge
to a more holistic and student-centred mod-
el that fosters the development of essential
skills for the modern world.

“ THE FUTURE OF EDUCATION
IS BEING SHAPED BY THE
RISE OF EDUCATION 5.0

main aspects

the transition to

a modern educational
organisation involves:

The organisation and its
culture

The teachers and other
educators

OBIDMC

The methodology

of the learning process
that meets the needs of
the 21st century



THE CONCEPT OF
AN ‘EXCELLENGE CULTURE'

in 21st-century educational organisations

he notion of a 'culture of excellence'
provides a comprehensive frame-
work for organisations to assess
and continuously improve their
overall performance, with a strong focus
on key areas such as leadership, strategy,
people management and resource use.

One of the most widely recognised and
adopted excellence models in the edu-
cation sector is the European Founda-
tion for Quality Management Excellence
Model, which has been implemented by
many educational institutions worldwide.

The implementation of these Excellence
Models in educational organisations has
resulted in numerous tangible benefits,
including improved operational efficiency,
increased stakeholder satisfaction (both
internal and external) and increased or-
ganisational competitiveness within the
educational landscape. Through a com-
prehensive self-assessment process, ed-
ucational institutions can identify their
key strengths and areas for improve-
ment, and then prioritise their improve-
ment efforts to achieve sustainable excel-
lence and continuous growth.

The influence of the ‘culture of excellence’
is pervasive, extending beyond the class-
room to shape the whole school envi-

ronment and the experience of all stake-
holders. This culture of excellence is not
just about achieving high educational
standards; itis a comprehensive approach
to fostering an environment that supports
the intellectual, personal and professional
growth of both students and the educa-
tional organisation.

At the heart of this culture of excellence
is a focus on fostering a school envi-
ronment that promotes and celebrates
excellence in all aspects of the educa-
tional experience. This includes not only
academic excellence, but also excellence
in teaching, leadership, community en-
gagement and co-curricular activities. By
establishing clear standards of excellence
and providing the necessary support and
resources, educational institutions can
create a thriving ecosystem where both
students and teachers are empowered
to reach their full potential.



In an educational setting,
this could include:

@

Cultivating robust and visionary
leadership is essential to setting clear
goals and inspiring the whole school
community to strive for excellence.

(2)

Investing in the professional
development and well-being of
teachers and staff to enable them
to serve as effective role models
and facilitators of learning.

©

The establishment of collaborative
partnerships with external
stakeholders, including industry,
research institutions and the local
community, is a key objective.

These partnerships will aim
to create synergies and widen
learning opportunities for students.




Learning Organisations:

FOSTERING CONTINUQUS
IMPROVEMENT AND ADAPTATION

he concept of a learning organisa-

tion is concerned with the idea of

creating an environment in which

individuals are encouraged to en-
gage in continuous learning and devel-
opment. The capacity for continuous im-
provement and adaptation is a defining
characteristic of a learning organisation.
Such an organisation is characterised by
its ability to acquire, share and apply
knowledge in ways that improve its per-
formance and enable it to respond effec-
tively to changing circumstances.

This approach involves cultivating a cul-
ture of inquiry, experimentation and a
willingness to learn from both success-
es and failures. Learning organisations
proactively seek out new knowledge and
information from both internal and ex-
ternal sources and then disseminate this
knowledge throughout the organisation
to stimulate innovation and continuous
improvement.

One of the defining characteristics of a
learning organisation is its commitment
to systems thinking, which involves un-
derstanding the interconnectedness of
different organisational elements and
their collective impact. This holistic ap-
proach enables organisations to identify
patterns, anticipate potential difficulties
and implement more effective solutions.

In addition, a learning organisation must
demonstrate a commitment to individu-
al and team learning. By investing in the
professional development of its people
and creating an environment that encour-
ages continuous learning, organisations
can tap into the collective intelligence
and creativity of their workforce.



A number of key strategies can be used to achieve the
implementation of a learning organisation, including

1. Fostering a culture of continuous learning and knowledge
sharing is essential. It is recommended that employees are en-
Y 3 x couraged to proactively seek out new information, share their
\/ experiences and engage in open dialogue. This can be achieved
by introducing regular team meetings, cross-functional collab-

oration and dedicated knowledge sharing platforms.

2. The process of empowering employees and promoting a
growth mindset. It is recommended that employees are given
opportunities to take on challenging projects, experiment with
new ideas and learn from their mistakes. It is important to rec-
ognise and celebrate both successes and the lessons learned
from failures.

3. Implementing effective knowledge management systems is a

crucial step in the process of organisational development. It is

o essential to develop robust processes and technologies to facil-

itate the capture, organisation and dissemination of knowledge

throughout the organisation. This may involve the establishment

of central repositories, the implementation of collaborative tools
and the formulation of knowledge sharing protocols.

O

4. Promoting a systems thinking approach. It is important to
‘ promote a holistic understanding of the way in which differ-
’ ent organisational elements are interrelated and influence each
other. Such an approach can facilitate more informed decision
making, the anticipation of potential challenges and the imple-
mentation of more effective solutions.

5. Invest in staff development and training. It is recommended

) that resources be allocated to the ongoing professional devel-
M opment of the workforce, which may include workshops, sem-
inars and mentoring programmes, with the aim of enhancing

the skills and competencies of the workforce.

By adopting these strategies, organisations can transform themselves into learning or-
ganisations, fostering a culture of continuous improvement, adaptability and sustainable
competitive advantage.



Creating of

A SMART LEARNING ORGANISATION

ustainable and continuous growth

in educational organisations can be

achieved by adhering to the prin-

ciples of excellence, which need to
be embraced and developed by all mem-
bers of the organisation.

These principles should be integrated into
the culture of the organisation, together
with the capacity to develop and sustain
a learning organisation.

The integration of two key elements, or-
ganisational excellence and transforma-
tion into a learning organisation, enables
educational institutions to achieve and
sustain excellence, thereby facilitating the
transformation into a SMART Learning
Organisation. A SMART Learning Organ-
isation cultivates a culture of excellence in
which individuals are engaged, satisfied
and committed to the long-term viability
of the organisation. Achieving this status
requires all members of the organisation
to take on new roles that enable them to
actively contribute to the organisation’s
growth and success. In return, they are

supported and encouraged to become
the best versions of themselves, to con-
tinually evolve and embrace change.

Organisations that strive for excellence
often seek tools and resources to help
them achieve and maintain this standard.
KNOWLO® is such a system, providing
resources and guidance to facilitate the
achievement and maintenance of the
SMART Learning Organisation or Individ-
ual designation. The KNOWLO® system
was developed as part of the Erasmus+
project “Promoting a Culture of Knowl-
edge Sharing in Learning Organisations”.
It provides a set of tools, including the
KNOWLO® Framework, the KNOWLO®
Self-Assessment Platform and the
KNOWLO® 7 Steps of Transformation
methodology.

KNOWLOFRAMEWORK.COM




The KNOWLO® Framework

The KNOWLO® Framework provides in-
valuable insight into the characteristics
of a SMART Learning organisation or
individual. It outlines seven key criteria
relating to strategy, communication, dig-
ital transformation and other key areas.
Organisations and individuals can use
these criteria to self-assess, benchmark
their progress and learn from the experi-
ences of others through the KNOWLO®
platform.

https://knowlo.eu

ORGANISATIONAL
SELF-AWARENESS,
STRATEGY AND
DEVELOPMENT

LEARNING,
COMMUNICATION,
AND COOPERATION

ORGANISATION
AND ITS PEOPLE

CLIENTS

SUSTAINABILITY
AND
PRODUCT/SERVICE
ORIENTATION

DIGITAL
TRANSFORMATION,

GLOBAL CONTEXT,
AND ENVIRONMENTAL
FOCUS

RESULTS &
BENCHMARKING

PICTURE 1: KNOWLO FRAMEWORK.
© 2023 EUROFORTIS IT, SIA.



The evolving landscape
of education:

FROM 4.0 T0 5.0

hile discussions about Educa-

tion 4.0 were still ongoing, the

emergence of Education 5.0 has

rapidly redefined the landscape
of teaching and learning. The emphasis
on using Industry 4.0 technologies, such
as Al, the Internet of Things and machine
learning, to optimise the delivery of ed-
ucation and facilitate the acquisition of
knowledge has provided a foundation
upon which the next phase of develop-
ment can be built. However, Education
5.0 takes a more holistic approach, in-
tegrating not only technological advanc-
es but also emphasising the social and
emotional aspects of learning, with the
aim of promoting greater environmental
sustainability and individual well-being.

The gradual progression from Education
1.0 to 5.0 has been a long and complex
process, with each stage building on the
previous one and incorporating new
methods and tools. Education 5.0 is the
culmination of this evolution, driven by
the changing needs of the workforce and
society, as well as rapid advances in tech-
nology.

11

Another key difference between Educa-
tion 4.0 and 5.0 is the emphasis on the
human element in the learning process.
While Education 4.0 prioritised speed,
accuracy and the acquisition of knowl-
edge through technology, Education 5.0
recognises the importance of social and
emotional learning. Incorporating these
elements is expected to foster a deep-
er understanding of the interconnectivity
between individuals, communities and
the environment, ultimately leading to
more sustainable and equitable educa-
tional outcomes.

The transition from Education 4.0 to Edu-
cation 5.0 is a natural progression, driven
by the growing recognition that education
must adapt to the changing needs of the
workforce and society. The fundamental
principle of Education 5.0 is to achieve a
harmonious balance between techno-
logical integration and the cultivation
of essential human skills, including em-
pathy, critical thinking and creativity. This
transition aims to create a more complete
educational experience that prepares stu-
dents not only for the demands of the
labour market, but also for the broader
challenges of life in the 21st century.



EDUCATION

2.0

EDUCATION

3.0

EDUCATION

4.0

EDUCATION

9.0

Rote learning
Classroom teaching
One-size-fits-all
Lack of technology
Passive learning

Limited use of technology in the classroom
Active learning and limited collaborative learning
Engaging learning activities

Blended learning

Encourage creativity thrrough technology

Full integration of technology

Stronger emphasis of active and collaborative learning
Flipped classroom approach

Student-centred learning

Proactive learning

Technology as a core of education
Al-based learning

Limited support for personal learning
Immersive experience for student

Distant learning through Internet of things

Focus on personalized learning
Collaborrative learning

Adaptive learning

Technology as its core
Analytical learning

Privacy of students and teachers
Low latency applications

12



EDUCATION 5.0

and Emphasis on Personal learning

he overarching principle of Educa-
tion 5.0 is the creation of a learn-
er-centred environment that har-
nesses the potential of modern
technologies and pedagogical approach-
es. This paradigm shift is particularly rel-
evant in the post-pandemic era, where
society has undergone a profound digital
transformation that has impacted many
areas, including education and learning.

To achieve Education 5.0 and transform
an organisation into one that embraces
this new educational paradigm, a number
of key considerations and strategies need
to be addressed. It is paramount that or-
ganisations cultivate a culture of innova-
tion and adaptability. This means being
open to exploring and implementing
new technologies, teaching methods and
learning approaches that meet the unique
needs and preferences of today’s students.

Secondly, organisations should invest in
the professional development of their
teaching staff to ensure that they have
the necessary skills and knowledge to ef-
fectively integrate digital technologies into
their teaching practice. This may involve
implementing comprehensive training
programmes, providing access to the lat-
est educational resources and facilitating
opportunities for continuous learning.

Organisations also need to prioritise the
personalisation of the learning experi-
ence. The use of adaptive learning plat-
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forms using artificial intelligence can prove
invaluable in tailoring curricula to the spe-
cific needs of individual students, taking
into account their particular strengths,
weaknesses, learning styles and prefer-
ences. By using these sophisticated tech-
nologies, organisations can create a more
personalised and tailored educational
experience for each student, resulting in
greater engagement, motivation and im-
proved learning outcomes.

The goal of Education 5.0 is to create a
flexible and adaptive learning ecosystem
that responds to the individual needs of
each student. The strategic use of online
collaboration tools, virtual classrooms
and personalised learning platforms en-
ables educators to design learning expe-
riences that are customised to meet the
unigue qualities and interests of each and
every student. Such personalisation em-
powers students to take an active role in
their educational journey, fostering a deep-
er sense of engagement and ownership.

However, the move towards personalised
learning also presents new challenges
for educators. It is incumbent upon ed-
ucators to adapt their practices and ped-
agogical strategies to effectively guide
students in this dynamic and constantly
evolving learning environment. Teach-
ers are increasingly expected to demon-
strate skills in the use of digital technolo-
gies, data analysis and the development
of personalised learning pathways.



THE SIGNIFICANCE OF
TEACHER EXCELLENCE

in the 21st Century

the core of the transformation

of education is the role of the

teacher. The emphasis is now

on ensuring that teachers are
equipped with the requisite skills and
competencies to meet the evolving needs
of their students. To be effective in the
21st century, teachers need to possess a
wide range of skills. These include mas-
tery of subject matter, the ability to facil-
itate collaborative learning, the ability to
seamlessly integrate technology, and the
ability to foster emotional intelligence and
resilience in their students. Such teachers
must not only have a deep understanding
of their subject matter, but also the ped-
agogical expertise to engage students
and foster a dynamic learning environ-
ment. They must also be able to use dig-
ital technologies to enrich the learning
experience while encouraging the de-
velopment of critical thinking, problem
solving and creativity in their students.
In addition, 21st century teachers should
be able to foster emotional intelligence
and resilience in their students, enabling
them to navigate the complexities of the
modern world.

One of the key challenges facing 21st cen-
tury educators is the need to foster a wide
range of competencies beyond content
knowledge. Teachers need to know how

14

to use digital technologies to create per-
sonalised and adaptive learning experi-
ences that encourage the development of
communication skills, creativity, collabora-
tion or problem solving among their learn-
ers. Teachers must also demonstrate their
ability to integrate ethical considerations,
social responsibility and personal develop-
ment into their pedagogical practice and to
empower students with the ability to cope
with the complexities of the global land-
scape.

To support teachers in meeting these
demands, educational institutions must
prioritise professional development pro-
grammes that enable their teachers to
continuously develop their skills and
knowledge. By investing in their teaching
staff, educational institutions can ensure
that an ethos of excellence is embedded
in every aspect of the educational experi-
ence, ultimately benefiting students and
the entire school community.

The development of these competencies
enables teachers to become more than
mere content providers; they can become
effective learning facilitators, guiding their
students through the complexities of the
21st century landscape and empowering
them to become lifelong learners and en-
gaged, responsible citizens.



Effective teachers in the 21st century need to have
a wide range of competencies including:

O
—

U

Subject matter expertise:
Deep knowledge and understanding
of the content they teach, and the
ability to make it accessible and
engaging for students.

i

Technological expertise:

The ability to seamlessly integrate
technology into the learning process, using
it as a tool to enhance student engagement,

collaboration and critical thinking.

In addition, these educators must be able
to serve as role models, inspiring and em-
powering their students to pursue excel-
lence in all aspects of their lives.

By fostering a culture of excellence with-
in the school environment, educational
leaders can create an environment that
facilitates the growth of both students
and teachers, thereby enhancing the
overall educational experience and pre-
paring students for the challenges of the
21st century.

Pedagogical expertise:
Proficiency in a variety of teaching
methods and learning strategies,
enabling them to meet the diverse needs
and learning styles of their students.

Emotional intelligence:
The ability to foster positive relationships
with students, create a supportive and
inclusive classroom environment, and
promote the social-emotional development
of their students.

Despite the challenges outlined above,
the potential benefits of this educational
revolution are considerable. By embracing
the principles of Education 5.0 and fos-
tering a culture of excellence, academic
institutions can empower their students
to become the leaders, innovators and
problem-solvers of the future, equipped
with the knowledge, skills and mindset to
address the pressing issues of our time.



TOP 5 AI TOOLS for teachers

Quizizz

5 Copilot

==y
QuillBot

K perplexity

QUIZZES, LESSONS AND ASSESSMENTS AT QUIZIZZ

An educational platform that offers a variety of tools to make learning fun, engaging and
interactive! As a teacher, you can create game quizzes and lessons, conduct formative assess-
ments, organise live activities or assign them as homework, use detailed reports. You can host
your activity live or assign it as homework for students to complete on their own schedule.
Choose from multiple game modes including Live, Classic, Student Paced, Teacher Paced,
Paper Mode, Mastery Peak, Test Mode and more (Maraza-Quispe, 2024).

COPILOT IN MICROSOFT 365

Microsoft Copilot for Microsoft 365 is an Al-powered productivity tool that coordinates large
language models (LLMs), content in Microsoft Graph, and the Microsoft 365 apps you use
every day, such as Word, Excel, PowerPoint, Outlook, Teams, and more. This integration
provides intelligent, real-time assistance, enabling users to be more creative, productive and
skilled (Camillepack, n.d.).

QUILLBOT: PARAPHRASE, SUMMARISE AND
WRITE WITH ARTIFICIAL INTELLIGENCE

QuillBot offers several Al-based features, including paraphrasing, summarising, Al co-au-
thoring, grammar checking and translation. The paraphrasing feature can add clarity and
brevity to texts and help prevent plagiarism, with support for 23 languages. The Summaris-
er feature can summarise long articles and research papers using artificial intelligence lan-
guage processing. The Al co-writer feature can help overcome writer's block, generate new
ideas and provide feedback on your writing (QuillBot, n. d.).

CINEMATIC VISUALS AND COMPELLING STORIES
IN CANVA PRESENTATIONS

Imagine presentations with cinematic visuals that engage your audience - no matter how or
where you present. With features to collaborate smarter, create stunning data visualisations
and present with confidence, Canva presentations bring your ideas to life. Canva presen-
tation software has thousands of free presentation templates to help you bring your best
work to life faster. You can also customise your presentations with thousands of free images,
videos, graphics and more from our rich content library (Gouniai, 2023).

TRUSTED TEXT FROM THE PERPLEXITY CHATBOT

Perplexity Al is an artificial intelligence search engine and chatbot that uses advanced tech-
nologies such as natural language processing (NLP) and machine learning to provide ac-
curate and comprehensive answers to users' questions. It is designed to search the web in
real time and provide up-to-date information on a wide range of topics. Perplexity Al is a
powerful tool with an intuitive interface that can help users find information on a wide range
of topics. Perplexity Al is transparent about the sources of its answers. This means that
users can see where the information comes from, helping them to assess its accuracy and
reliability. Perplexity Al provides citations to the sources of its answers. This allows users
to verify the accuracy of the information and learn more about the topic (Entrustech, 2024).

16



How to become

A LEARNER-CENTRED
TEACHER OR EDUCATOR?

earner-centred approach is an edu-
cational philosophy and pedagogi-
cal approach that places the learner
at the centre of education.

In a learner-centred approach, the focus
is on the individual needs, interests and
abilities of each learner, rather than on
the teacher or the content being taught.

A learner-centred approach emphasises
active engagement, critical thinking and

The learner-centred approach (LCA)
emphasises the learner as the central

point of the educational process.

Prof. Gabrielova Lojova formulated
the basic principles of LCA (learner-
centred approach), the application

of which in the educational process
leads the teacher to become a
learner-centred teacher.

problem solving, enabling learners to
take responsibility for their own learn-
ing. Teachers take on the role of facili-
tator and guide, providing students with
support, feedback and resources to help
them achieve their learning goals.

A learner-centred approach encourages
collaboration, inquiry-based learning and
personalised teaching, thereby fostering
a positive and inclusive learning environ-
ment in which all students can flourish.

1. Active learning;

2. Content (relevant, meaningful
knowledge);

3. Consideration of cognitive and
affective domains;

4. Access to students (accep-
tance, encouragement);

5. Positive classroom climate;
6. Role of the teacher;

7. Role of the learner.



ACTIVE LEARNING

Prioritises the
involvement and
participation of

learners in the
learning process

Promotes
understanding,
critical thinking

and retention

Involves in the
learning process,
leading to increased
: motivation, enthusiasm :
: and intrinsic

motivation
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Active learning is a fundamental aspect
of the learner-centred approach (LCA),
which prioritises the involvement and
participation of learners in the learning
process. Unlike traditional passive forms
of teaching, active learning encourages
students to take an active part in learning
through hands-on activities, discussions,
problem-solving tasks and collaborative
projects. By engaging students in active
learning, LCA creates a stimulating and
interactive environment that promotes un-
derstanding, critical thinking and retention.
Active learning is important in LCA be-
cause it allows students to create their own
understanding of concepts, make connec-
tions between new information and prior
knowledge, and apply learned knowledge
to real-world situations. Through active
engagement with the learning material,
students are more actively involved in the
learning process, leading to increased moti-
vation, enthusiasm and intrinsic motivation.

In addition, active learning helps students
to take responsibility for their learning, de-
velop problem-solving skills and become
independent learners who are able to
adapt to new challenges and opportuni-
ties. In addition to improving students' ac-
ademic performance, active learning also
promotes a more inclusive and supportive
learning environment in which all students
have the opportunity to participate and
contribute. By providing opportunities for
students to engage with the learning ma-
terial in a variety of ways, active learning
accommodates different learning styles,
preferences and abilities, allowing each
student to learn in the way that is most
meaningful and effective for them.

Overall, active learning is a cornerstone of
student-centred approaches that promote
student engagement, empowerment and
success in and out of the classroom.



CONTENT

RELEVANT, MEANINGFUL KNOWLEDGE

Traditional teaching:

® focus on content

® matter of the
content of subject

® folowing the
content

LCA:

® gives new function
to learning content

® provides relevant and
meaningful knowledge

19

In traditional teaching, the content of
the subject matter (determined by the
curriculum or lesson plans) is one of the
most important elements, so teachers
try to follow the prescribed content as
closely as possible. In traditional teach-
ing, teachers tend to focus too much on
content. Consciously or unconsciously,
they give central importance to curric-
ulum, syllabus, prescribed content and
learning materials. They do not analyse
them sufficiently from the learners’ point
of view, i.e. their relevance and meaning-
fulness and how they prepare them for
real life. LCA is not learning without con-
tent, but it gives new functions to learning
content. The content in LCA provides rel-
evant and meaningful knowledge for the
real needs of students. In student-centred
teaching, the teacher uses methods and
activities that reinforce learning outcomes
and develop learning skills (so that stu-
dents learn the content themselves).

It is very important that the student per-
ceives the content of the curriculum as
close to his life and his existential prob-
lem, therefore it is necessary to implement
the adaptation and personalisation of the
prescribed content.



CONSIDERATION
OF COGNITIVE
AND AFFECTIVE
DOMAINS

Cognitive domains

® critical thinking
® problem solving

® knowledge
acquisition

Affective domains

emotions
attitudes
values

beliefs that influence
learning and motivation

The consideration of affective domains
in the classroom recognises the role of
emotions in learning and helps to create
a healthy and stimulating learning
environment in which students feel
secure, valued and motivated to learn.

20

In a learner-centred approach (LCA),
consideration of both cognitive and af-
fective domains is essential to support
the holistic development of learners and
promote meaningful learning experienc-
es. While cognitive domains focus onintel-
lectual processes such as critical thinking,
problem solving and knowledge acquisi-
tion, affective domains include emotions,
attitudes, values and beliefs that influence
learning and motivation. By considering
not only cognitive but also affective do-
mains in the classroom, the teacher ac-
knowledges the interconnectedness of
thinking and feeling in the learning pro-
cess, thereby providing a more compre-
hensive understanding of student learn-
ing and well-being. The consideration of
affective domains in the classroom is im-
portant because it recognises the role of
emotions in learning and helps to create
a healthy and stimulating learning envi-
ronment in which students feel secure,
valued and motivated to learn. When
learners feel emotionally connected to the
learning process, they are more inclined
to be active participants, to take risks and
to persevere in the face of challenges. In
addition, by promoting social-emotion-
al skills, LCA helps students develop the
social and emotional competencies need-
ed to succeed in school, work and life. By
addressing both cognitive and affective
domains, LCA supports the holistic devel-
opment of students and enables them to
become lifelong learners who can reach
their full potential.



AGCESS
T0 LEARNERS

ACCEPTANGE, ENCOURAGEMENT

Acceptance

® Support

® Non-judgmental
atmosphere

® Respect
® Safety

® |nclusive
environment

Encouragement

Stimulates thinking

Positive learning environment
Constructive feedback
Recognising achievements

Motivate pupils to ex-
plore new ideas

Overcome challenges

Builds self-confidence

21

A learner-centred approach shifts the
focus from the traditional teacher-cen-
tred model to one that places the learner
at the centre of the learning experience.
An important aspect of this approach is
acceptance and support. Learner-centred
teaching requires educators to recognise
and embrace the diversity of students.
Each individual brings a unique set of ex-
periences, knowledge, skills and challeng-
es to the learning environment.

Acceptance involves creating a non-judg-
mental atmosphere where students feel
valued and respected for who they are.
This acceptance creates a safe and inclu-
sive environment that encourages stu-
dents to express themselves freely, ask
questions and engage in discussion with-
out fear of criticism or judgement.

Encouragement is a critical component
of a learner-centred approach as it stim-
ulates thinking and a positive learning
environment. By giving constructive feed-
back, praising efforts and recognising
achievements, teachers motivate pupils
to explore new ideas and overcome chal-
lenges. Encouragement builds self-confi-
dence, which is essential for students to
take responsibility for their own learning.
When students feel accepted and encour-
aged, they are more likely to be actively
involved in the learning process, set their
own goals and take responsibility for their
learning outcomes. This independence
not only increases internal motivation, but
also prepares students for lifelong learn-
ing and independent problem solving.

Acceptance involves empathy and under-
standing of students’ problems and back-
grounds. By taking into account the per-
sonal context of students, educators can
provide tailored support and adapt teach-
ing strategies to meet their diverse needs.



POSITIVE
CLASSROOM
CLIMATE

In the learner-centred approach (LCA),
fostering a positive classroom atmosphere
is paramount to creating an environment
where students feel supported, valued
and motivated to actively engage in
learning. A positive learning atmosphere
is characterised by trust, respect, cooper-
ation and inclusiveness, where students
feel safe to express their thoughts, ideas
and concerns without fear of judgement
or criticism. By fostering a positive learn-
ing atmosphere, LCA creates an environ-
ment conducive to meaningful learning
experiences, social interactions and per-
sonal growth.
Non-judgmental ;

atmosphere : A positive learning atmosphere is import-
] ant at LCA because it increases student
engagement, motivation and well-be-
ing, leading to better learning outcomes
and academic success. When students
are comfortable and supported in their
learning environment, they are more like-
ly to be active participants, take risks and
explore new ideas. In addition, a positive
learning atmosphere fosters a sense of
belonging and community among stu-

Inclusive . )
ST dents, encouraging collaboration, em-

pathy and mutual respect. By prioritising
the creation of a positive learning atmo-
sphere, LCA fosters a culture of positivity,
openness and inclusiveness that benefits
both students and educators.
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THE ROLE OF
THE TEACHER

In a learner-centred approach, the role of
the teacher changes from being the pri-
mary source of information and authority
to being a facilitator, guide and support-
er of the learning process. The role of the
teacher is fundamental in creating an en-
abling environment for a learner-centred
approach. Here are some key aspects of
the teacher’s role in the learner-centred
approach. The teacher acts as a facilita-
tor, designing and structuring learning ac-
tivities based on the needs, interests and
abilities of the learners. Rather than sim-
ply delivering content, the teacher creates
opportunities for active learning, critical
thinking and problem solving. Teachers
design learning activities that encourage
engagement, curiosity and inquiry. They
develop tasks that allow pupils to explore
topics in more depth and to connect new
knowledge with their previous under-
standing. Teachers also create opportu-
nities for cooperative learning, helping
students to work together and learn from
the perspectives of others. Teachers indi-
vidualise instruction to meet students’
different learning styles, strengths and
challenges. They provide choices and
options in assignments, assessments
and projects, allowing students to take
responsibility for their own learning and
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to engage with topics that interest them.
A teacher’s role as a mentor involves pro-
viding guidance, feedback and support
to students. They offer help when stu-
dents face problems, helping them to de-
velop problem-solving skills and resilience.
Teachers foster a positive relationship
where pupils can ask for advice, share
their concerns and discuss their goals. In
a learner-centred approach, teachers’ as-
sessment focuses on understanding stu-
dents’ progress and growth, rather than
simply assessing end results. Teachers
use formative assessment techniques to
gain insight into students’ understand-
ing and to adapt teaching accordingly.
Constructive feedback helps students to
reflect on their work and identify areas for
improvement. Teachers foster a culture
of curiosity by modelling enthusiasm for
inquiry, learning and growth. Their pas-
sion for knowledge and learning inspires
students to develop a similar attitude and
approach to education. A learner-centred
teacher is flexible and adaptable, willing
to adjust teaching strategies based on
student feedback and evolving learning
needs. Regular reflection on teaching
practice helps teachers to refine their ap-
proach and continuously improve student
engagement and outcomes. In summary,
the role of the teacher in a learner-centred
approach is to facilitate, guide and em-
power students on their learning journey.
By creating a supportive, personalised and
engaging environment, teachers enable
students to become active participants in
their education, encouraging critical think-
ing, independence and a love of learning.



THE ROLE OF THE
LEARNER

In a learner-centred approach, learners
play an active role in their education.
This approach emphasises the responsi-
bility, independence and involvement of
students in the learning process. Learn-
ers are no longer passive recipients of in-
formation, but active participants in their
journey to knowledge. They take the ini-
tiative, ask questions and seek out re-
sources to deepen their understanding
of topics. Learners take responsibility for
their learning by setting goals, planning
their learning strategies and managing
their time effectively. They identify their
strengths, weaknesses and learning pref-
erences and use this self-awareness to
tailor their learning experience. Students’
active involvement in and ownership of
the learning process contribute to high-
er levels of motivation and engagement.
They are more likely to be intrinsically
motivated, driven by a genuine interest in
learning rather than an extrinsic reward.
Learners are encouraged to ask ques-
tions, explore ideas and think critically.
They develop a sense of curiosity and
inquisitiveness that drives them to ex-
plore topics and fuels their desire to learn
more. Pupils are confronted with authen-
tic problems and challenges that require
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them to apply critical thinking, creativity
and problem-solving skills. They learn
to analyse situations, consider multiple
perspectives and develop innovative
solutions. Students often work together
in groups or pairs to share ideas, discuss
concepts and solve problems. Collabora-
tive learning promotes mutual learning,
cooperation and communication skills.
Choice and autonomy - Learners have the
opportunity to decide what and how they
learn. They can choose topics of interest,
projects or assignments that match their
passions and strengths. Learners actively
seek feedback from peers, teachers and
self-assessment to evaluate their perfor-
mance. They use feedback to improve
their work, set new goals and improve
educational outcomes.

In a learner-centred approach, students
have the opportunity to take responsi-
bility for their learning and to engage in
critical thinking, problem solving, col-
laboration and self-evaluation. Through
active participation and personalisation of
their learning experiences, students de-
velop skills, attitudes and a sense of ini-
tiative that prepare them for success in a
rapidly changing world.

Becoming an excellent teacher in a learn-
er-centred approach is a dynamic process
that requires dedication, commitment
and continuous improvement. By focus-
ing on these key steps, you can strength-
en your skills and excel in your teaching.



How can the educational institution

SUPPORT ITS OWN EDUCATORS?

mentioned above, for real success

in education, it is essential that

excellence is not only the goal

of individual teachers, but also
supported by the educational institutions in
which they work, namely SMART learning
organisations. This understanding formed the
basis of the Erasmus+ project "Upgrade with
a Learner-centred approach - ULCA", which
resulted in the creation of a set of tools to help
managers support their teachers.

Every manager of an educational organi-
sation should have clearly identified stag-
es of professional development for their
teachers. ldeally, educational leaders pro-
vide teachers with a development frame-
work and plan that fosters a supportive en-
vironment that enables personal growth and
professional development. Recognising this
need, the ULCA project has developed the
“ULCA Teacher Development Framework”
(http:/lulca.pf.ku.sk/en/assessment/).

This is an additional tool that can be
used by the administrator of an educa-
tional institution to establish the insti-
tution as a 21st century SMART edu-
cational institution.

Education is more than the simple
transmission of knowledge. It involves
cultivating the skills and competen-
cies necessary to excel in an constant-
ly-changing world, making this ap-
proach the best way to prepare for the
demands of the future, while not forget-
ting the need for each individual to live
in harmony, combining personal and
professional life.



A Guide to Cultivating

WELLBEING

inding balance in the complex web

of roles we play as educators, fam-

ily members, friends and individu-

als is essential. Wellbeing isn't just
a trendy concept; it's the cornerstone
of happiness and fulfilment. It encom-
passes not only physical health, but also
mental, emotional and spiritual vitality.
Every organisation should support the
wellbeing of its employees.

Teachers experience stress at work.
When asked about stressors, teachers
most often cite the burden of adminis-
trative tasks, excessive marking, being
held accountable for student perfor-
mance, and keeping up with chang-
ing regulatory requirements. Work/life
balance is also an important factor in
measuring wellbeing and can affect
the attractiveness of the teaching pro-
fession.

Wellbeing isn’t just a buzzword; it's
an essential part of people’s overall
happiness and fulfilment. It encom-
passes physical, mental, emotion-
al and even spiritual health, and it's
something that should be actively
nurtured in our lives.

The term “work-life balance” empha-
sises the need to find harmony be-
tween work and personal life. But an
even richer concept is that of main-
taining a healthy life balance, tailored
to individual needs and aspirations.



So, how can wellbeing be integrated
into the daily lives of everyone?

Here are some practical steps to consider:

1. Priority setting:

Taking some time to reflect on what is really important to each per-
son. ldentifying life priorities, work priorities and project priorities.
Thinking of these priorities as a compass to guide people when they
feel stressed or overwhelmed. They help to focus on what really
matters, even when time seems to be slipping away.

2. Practicing gratitude:

Taking a moment each day to acknowledge the things that a person
has and the achievements that have been made so far. Cultivating a
mindset of gratitude can have a profound effect on overall wellbeing,
helping to find contentment and joy in the present moment.

3. Working with goals:

Setting meaningful goals and working towards them provides a
sense of purpose and direction. Whether they’re personal or profes-
sional goals, having something to strive for can give life a sense of
meaning and fulfilment.

4. Nourishing network:

Consideration of the people in the person’s environment. A person’s
inner circle - made up of friends, family and mentors - all influence a
person’s wellbeing. Seek out those who are uplifting and supportive,
and distance yourself from relationships that drain energy or breed
negativity. In addition, joining or forming a Balint group with peers
provides a valuable opportunity for mutual support and shared in-
sights. Working together in such groups can offer invaluable per-
spectives and promote personal growth.
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5. Finding an accountability partner:

It helps to have someone to hold you accountable for achieving your
goals. Whether it's a friend, family, or professional coach, having
someone to check in with may be helpful in keeping person’s moti-
vated and in the right direction.

6. Charging the batteries:

Make caring for self a priority. Take time to rest, relax and recharge.
Whether it's through hobbies, relaxation techniques or simply
spending time in nature, finding activities that rejuvenate mind, body
and spirit can be very supportive.

7. Tension release:

Finding healthy ways to release stress and tension from the body
and mind. Whether it's through exercise, meditation or deep breath-
ing techniques, it's important to find out what works for each person
and to make it a regular part of their daily routine.

8. Embracing mindfulness:

Discover the benefits of mindfulness through the integration of its
practices into daily life. Mindfulness has been shown to improve the
ability to stay present in the moment, reduce stress and promote
overall wellbeing. Whether mindfulness is cultivated through being
fully present in everyday moments or through the practice of specific
mindfulness techniques, it is a good idea to find ways in which this
valuable practice can be incorporated into one’s daily routine.

why?

9. Being aware of the WHY:

Being mindful of the “why” - purpose, values and motivations in
life. Understanding why a person behaves in a certain way can help
them make more conscious choices and live a life aligned with their
true desires and aspirations.

Incorporating these practices into people’s daily lives can help to cultivate a greater
sense of wellbeing and balance. Wellbeing is not a destination, it’s a journey. It is best
to take it one step at a time, not being afraid to prioritise health and happiness along

the way.
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CONCLUSION

In conclusion, as the world grapples with
the profound changes brought about by
globalisation and the digital revolution, the
education sector is at the forefront of this
transformation. By embracing the princi-
ples of Education 5.0, cultivating a culture
of excellence, and empowering teachers to
meet the evolving needs of 21st century
students, the education sector can make a
significant difference.

By investing in the professional devel-
opment of teachers and fostering a cul-
ture of excellence, educational institutions
can empower their educators to become
agents of change, driving innovation and
equipping students with the knowledge
and skills necessary to thrive in the global
landscape.

In this context, the concept of Education
5.0 has emerged as a comprehensive
framework for reimagining the future of
education. This new paradigm emphasis-
es the importance of using digital tech-
nologies to remove barriers to learning,
enrich learning methods and promote
holistic well-being. The fundamental
principle of Education 5.0 is to create a
learner-centred environment that en-
ables students to thrive in the context of
a dynamic and ever-evolving global envi-
ronment.

Alongside the emergence of Education
5.0, the concept of a 'culture of excellence'
has also gained considerable currency in
the field of education. This culture of ex-
cellence is not just about achieving high
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“ CULTURE OF EXCELLENCE
IS NOT JUST ABOUT
ACHIEVING HIGH
ACADEMIC STANDARTS;
ITIS ACOMPREHENSIVE
APPROACH TO FOSTERING
AN ENVIRONMENT
THAT SUUPPORTS THE
GROWTH:”

academic standards; it is a comprehen-
sive approach to fostering an environ-
ment that supports the intellectual, per-
sonal and professional growth of both
students and the organisations that edu-
cate them.

The impact of this culture of excellence is
not limited to the classroom; it also in-
fluences the whole school environment
and the experience of all stakeholders.
As educational institutions strive to fos-
ter a culture of excellence, they must also
address the evolving needs of teachers,
who are increasingly required to adapt
their practices to meet the demands of
the 21st century.

To meet these challenges, it is impera-
tive that educational institutions prioritise
the professional development of their
teaching staff, equipping them with the
necessary skills and knowledge to ef-
fectively lead their students in this rapidly
changing world.
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